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Abstract. This paper examines approaches for differentiating instruction to teach English
grammar to students with varying ability levels. In traditional grammar classes, one-size-fits-all
instruction often fails to meet the needs of both weaker and more advanced learners. To address
this, the paper proposes a framework for designing a learning environment that scaffolds English
grammar instruction for weaker students through multimodal resources and collaborative
activities, while also challenging stronger students with more complex topics and independent
projects. The differentiated model aims to provide equitable access to grammar knowledge
through individualized support and opportunities for all students to maximize their learning. Areas
for future research involving the implementation of the proposed framework in real-world contexts
are also discussed.
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Effective instruction of English grammar is essential for developing students'
communicative competence yet poses challenges in diverse classrooms. Traditional teaching
methods often fail to meet the range of ability levels present as they typically employ a one-size-
fits-all approach [9]. Weaker students quickly fall behind without sufficient scaffolding, while
more advanced learners lack stimulation [8]. This underscores the need to design personalized
learning environments that leverage students' varied strengths to maximize grammar acquisition
for all.

Differentiated instruction offers a framework for tailoring education to students' readiness
levels, interests, and learning profiles [5]. By applying principles of differentiated design,
educators can craft classroom environments catering to individuals rather than homogenous groups
[1]. This involves strategically utilizing multimodal resources, flexible grouping, and tiered
activities matched to ability [2]. However, systematically applying design competencies to develop
a fully integrated model differentiating English grammar instruction remains under-explored.

This paper proposes a framework for leveraging differentiated design methodologies to
create a learning environment scaffolding grammar instruction according to diverse student needs.
After outlining theories of individualized learning, examples will illustrate how to apply principles
of universal design for learning, formative assessment, and culturally responsive pedagogy. The
goal is to spark discussion around human-centered models granting all students equitable access
to grammar knowledge.

The framework begins with conducting a needs assessment to understand students' current
grammar proficiency levels, preferred learning styles, and cultural/linguistic backgrounds.
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Formative assessments, student/teacher surveys and interviews provide insight to inform targeted
instruction.

To accommodate varied needs, the environment incorporates multiple means of
representation, expression and engagement as per Universal Design for Learning principles [3].
For example, digital tools present grammar concepts through written, audio and visual formats
while interactive activities allow kinesthetic learners to embody rules physically.

Students are flexibly grouped by ability and interest for tailored activities suitable to their
Zone of Proximal Development [7]. Weaker students receive scaffolded instruction through
modeling, and hands-on practice with manipulatives or multisensory techniques [4]. More
advanced peer tutors provide support.

Frequent formative assessments monitor understanding and adjust supports/challenges in
real time. Student-teacher conferences identify struggling areas for reteaching or enrichment. Mid-
unit checkpoints inform iterative improvements to the design.

Instruction leverages students' cultural and linguistic backgrounds through authentic
materials representing diverse English and grammar applications in varied contexts [6]. This
facilitates engagement and grammar mastery crucial for multicultural competence.

Preliminary data from pilot differentiated grammar programs indicate significant gains in
weaker students' proficiency and motivation compared to traditional models. Advanced students
demonstrate deeper conceptual understanding through expanded learning opportunities. Overall,
rates of grammar acquisition increased across abilities versus non-differentiated classrooms. -
While further research is still needed, preliminary evidence indicates differentiating English
grammar instruction through a universal design framework shows promise for developing students'
competencies according to their diverse profiles. When implemented systematically with ongoing
progress monitoring, such an approach aims to provide equitable access to grammar knowledge
for all learners.

Areas for future exploration include conducting long-term empirical studies measuring
academic and attitudinal outcomes compared to traditional models. Research is also warranted into
best practices for needs assessment, flexible grouping configurations, and iterative improvement
of environment design elements based on student feedback. international contexts.

Leveraging design principles appears a viable means for authentically developing language
mastery through individualized support. Differentiated learning environments accommodate
varying starting points while cultivating higher-order thinking through expanded learning
opportunities. With refinement, this approach holds the potential to transform grammar education
into a more inclusive experience empowering all students regardless of abilities. Educators are
encouraged to explore applying elements of this proposed model within the context of their own
students and curricula to gain new insights.
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